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1. Introduction 

A school self-review of teaching and learning in Rockingham Beach Education Support 
Centre was undertaken throughout the term of the 2013-2016 Business Plan and subsequent 
Delivery Performance Agreement. In support of the Independent Public Schools Review 
Model this is a report based on the conclusions of Rockingham Beach Education Support 
Centre’s self-review and includes: 
 

• Context of the school; 

• Analysis of student achievement and effectiveness of programs and processes; 

• Learning environment and how this promotes learning and wellbeing across the school 

community; 

• Sustainability and capacity for future improvement of student learning 

• Cluster performance between Rockingham Beach Education Support Centre and 

Rockingham Beach Primary School 

 

2. School Context 
The Rockingham Beach Education Support Centre shares a site with Rockingham Beach 
Primary School known as the Rockingham Beach School Campus. The campus name was 
chosen to reflect the close relationship between the schools following the successful 
application as a cluster for Independent Public School status in 2011. 
 
All students enrolled in the education support centre have a diagnosed disability and current 
enrolments stand at 51 students, 30% female and 70% male. The enrolments have been 
steadily increasing since 2013 when the school exercised the IPS flexibility of operating 
outside the Department of Education’s enrolment policy by taking enrolments for kindergarten 
and pre-primary students. This year we experienced a 40% increase in our enrolments from 
2015 building on a 20% increase from the previous year. 
 
The intake area for Rockingham Beach Education Support Centre is not restricted although 
only students for whom this is the closest education support facility are able to access bus 
transport to school.  The school has gained a very good reputation in the local area with our 
school often being recommended to parents by therapists. I have also been advised that the 
Special Families Facebook page is extremely positive about our school and parents have 
enrolled their child based on the comments on this page. As a result this centre is a school of 
choice for many students who travel some distance to attend the centre. Currently one third of 
our students have access to a closer education support centre but choose to attend 
Rockingham Beach Education Support Centre. The children travel from as far as Golden Bay 
to our south, from Parmelia in the north east and from Baldivis in the east. The socio 
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economic circumstances of our families vary widely with 43% of students coming from single 
parent families.  
 
Of the 51 students currently enrolled 55% have been diagnosed with autism spectrum 
disorder with 4% of these students also having a co-morbid diagnosis of global development 
delay or intellectual disability.  45% of students have been identified with an intellectual 
disability or global development delay and the remaining 4% have a hearing impairment or 
physical disability.  
 
We are fortunate to have a stable workforce at the Rockingham Beach Education Support 
Centre with most of our staff having worked here for several years or more. As the student 
population has increased over the past few years we have accordingly selected a number of 
new staff members and created a position of school officer level 1 to assist with the resulting 
increased load on administration. Staff are merit selected where possible in order to employ 
people whose philosophies are congruent with our school ethos, possess the necessary skill 
set required for the position and in accordance with the school’s needs as identified in the 
workforce plan. 
 
Currently we employ nine teachers with a total of 7.4FTE. 80% teachers have specialised 
qualifications enabling them to teach students with special needs with the remaining 20% 
having had more than ten years’ experience teaching children with special needs. Another 
20% staff have a Master’s Degree or are specialised in two areas.  Competent education 
assistants are vital to the successful outcomes of students in this setting and we currently 
employ twenty two education assistants (17.7 FTE) with their qualifications ranging from 
Certificate III Disability to Diploma in Education Support or more than ten years’ experience 
working with students with special needs. To assist with pastoral care and the specialised 
needs of our school we also employ the services of a psychologist (0.2FTE) who works 
across the campus, a chaplain, 0.4FTE a library officer (0.1FTE), a speech therapist (0.2FTE) 
and a behaviour therapist (0.1FTE). The number of males is far outweighed by females in this 
school with only one teacher, one education assistant and the chaplain being of the male 
gender.  
 
There are a number of strong partnerships that our school has formed with community 
groups. The City of Rockingham provides Kidsport vouchers for families on low incomes 
which are used to assist with the costs associated with horse riding lessons through Riding for 
the Disabled. They have also pledged support for a car parking project we are pursuing to be 
funded in partnership by the City and the Department of Education. The Rotary Club of 
Rockingham have formed a collaborative partnership with the school campus providing 
financial support and labour when required. Services for children with disabilities such as 
Disability Services Commission, Therapy Focus, Rockingham Autism Services and Down 
South Therapy are regularly on site and work with the school in a number of ways. 
 
A strong collaborative partnership exists between the two schools on the campus. We have a 
Campus Board that provides leadership and governance to both schools with parents and 
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staff from both schools represented. Beyond the facilities we share there are several 
initiatives that are embedded across the campus and many activities and events are 
celebrated together. A policy of reverse integration is successfully applied, with students from 
both the primary school and education support centre able to spend time in each school as 
required. The partnership extends to the primary school supporting our families by allowing 
siblings to enroll in their school from outside the local intake area.  
 
A summary of our self-review of student achievement and progress follows. Additional 
information can be found in the following documents:  

• Business Plan 2014-2016 
• Business Plan 2014-2016, revised 2015 
• Business Plan 2014-2016, 2015 Data analysis 

 
3. Student Achievement 

 
Self-Review Process 
Staff developed a plan that provides a framework for the collection of data based on the 
priority areas identified in the Business Plan. The data is collected at identified times 
throughout the year and includes results from standardised tests, scope and sequence 
continuums and achievement of individual education plan (IEP) goals. Students do not sit 
NAPLAN unless a parent requests for this to occur and over the past five years only two 
students have completed the tests so data is not available from this source. Data is collected 
from the Student Information System regarding attendance and behavior. The data is collated 
and formally presented to the staff at the beginning of each year. Conversations regarding the 
achievement of groups of students as well as individuals are conducted as the data is 
dissected. These discussions are often quite robust with probing questions asked when data 
shows a regression or lack of expected progression.  When students have changed classes 
and shown regression or unexpected progress the discussion can expose a need for 
moderation, upskilling in writing goals or an improved understanding of certain programs run 
across the school.  
 
There is ongoing discussion regarding student achievement throughout the year in less 
formal terms with teacher team meetings providing forums for this to occur. At each data 
collection point there is discussion regarding student achievement and the value and 
relevance of the data collected. We are constantly trying to refine and investigate better ways 
to capture the progress of our students. The shift in the demographics of the student 
population over the past five years means that the whole school assessments need to be 
continually monitored to ensure they are providing useful information.  
The Data Analysis document is prepared and presented to the Campus School Board each 
year for scrutinizing and discussion. This document contains only school wide information so 
that individual students cannot be identified. The relevance of the school wide information is 
an ongoing concern for our school and our sector as all of our students are provided with an 
IEP and their progress is judged against their achievement of these individualized goals. 
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As a school we have investigated different methods of measuring achievement against IEP 
goals using both teacher judgement as discussed with the reviewers at our previous IPS 
review and using the current method. The improvements we have made to make this current 
method more valuable was to improve the goals we set for the students by making them more 
specific and measureable. I ran a workshop for the teachers on writing specific, measurable, 
achievable, relevant and timely (SMART) goals and for the past year and a half the teachers 
have been writing SMART goals for the students’ IEPs. This should ensure that the goals are 
specific and achievable for each student ensuring we reach the targets set out in the 
Business Plan. 
 
We have explored a number of assessment tools that have been developed by a network of 
education support schools in our local area including a School Readiness Checklist and an 
English and Math Monitoring tool that are based on the WA curriculum. 
 
Other monitoring tools utilized for students at differing levels of ability include; 

• South Australian Spelling Test 
• PM Benchmark 
• Protective Behaviours Checklist 
• Social Skills Checklist 
• Letters and Sounds Assessment 

 
The Special Educational Needs Assessment Tool (SENAT) for which I led a trial in our local 
area several years ago is used to assess students as required, as it caters for the lower 
functioning students that are attending our Centre. 
 
We are also currently one of the schools trialing the Abilities Based Learning Education 
Western Australia (ABLEWA) assessment resource for the School Curriculum and Standards 
Authority. We assessed our students in the second semester 2015 using the resource and 
are currently trialing it again this semester. We look forward to reviewing the results when we 
have entered the two sets of data so we can plot progress.  The curriculum was only available 
for English, History, Mathematics and Science but was expanded this semester to include 
Geography, Health and Physical Education, Technologies and The Arts. This is an exciting 
development we are hoping will provide the education support sector with the much needed 
tool that can assist teachers to assess and report student learning, monitor student progress 
and provide accurate intervention advice. 
 
English 
The targets set in the business plan were for all students to show movement in 90% of their 
IEP objectives in reading and viewing with the outstanding result of 93% of students 
achieving this in 2015.  
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A similar target of all students to show 90% movement against their IEP goals was set in the 
area of speaking & listening and writing with achievement of 91% movement against the 
goals in speaking and listening, thus achieving the target. The target was not achieved in 
writing with students only showing 88% movement in their IEP objectives in this area. 
 
Numeracy 
This Business Plan target was met with all students showing 90% movement in meeting their 
IEP goals. 
 
Students that are considered able are assessed using the First Steps Numeracy tasks in 
order to place them on the scope and sequence continuum. Data is not collected on a school 
wide basis for this but is available. 
 
Behaviour 
The target for this area is to reduce the number of negative behaviours for individual students.  
The 2015 data showed that the number of students requiring support or intervention from 
administration had decreased by 50% from 2014. On an individual level however the target 
was not met for one student who has experienced trauma and has needed increased 
assistance and is being supported by an individual behavior plan and a risk management 
plan.  
 
Social and Emotional  
The target is to identify students at risk and implement strategies to improve their outcomes. 
Anecdotal reports, teacher discussions, parent interviews, attendance data, written reports 
and observations from the school psychologist are all used to inform staff regarding students 
at risk. Care books are sighted each week by the principal when there have been written 
reports on individual students and action taken where necessary. Referrals have been made 
to the Strong Families program and currently there are two families involved in this process. 
Six families have been assisted to complete request forms for therapy and two families have 
been assisted to seek counselling from psychological services. Teachers include social skills 
goals in student IEPs and education assistants prepare an outline of strategies they will use 
with the students to generalize the skills in the playground. These are reported on once per 
term at a staff meeting. Phone calls to parents are made where there is an attendance issue 
with several families assisted to apply for the bus to transport their child to and from school.  
Student progress is tracked using the Pathways to Alternative Thinking Strategies (PAThS) 
assessment tool and whole school data is collected. The data showed that the majority of 
classes data showed improvement across the year in all three domains. Where the data did 
not show improvement a discussion ensued with the staff to investigate reasons for results. 
 
Health and Physical Education 
This goal was for all students to show movement in 90% of IEP objectives in health and 
physical education. This goal was close to being met reaching 89%.  
 
 



 9 

Information Technology 
The target for this area was met by three of the four classes on the computer continuum. The 
class that did not make sufficient progress had an unplanned change of teacher for the 
second half of the year. The iPad scope and sequence has only just been developed and will 
be used for the first time in 2016. 
 
Attendance  
This target was not included in the 2014-2016 Business Plan but will be addressed in the 
revised Business Plan. We have set an interim target to increase the percentage of students 
who attend school regularly to over 90% as in 2014 only 46% of students attended school 
regularly which increased to 69% in 2015 but is still far from satisfactory. The department has 
recently updated the codes which we can place against students who are absent from school 
which may assist us to better track why students are absent. A number of students attend 
medical or therapy appointments on a weekly or ongoing basis and this appears as an 
absence. One student in particular receives life sustaining enzymes weekly and is therefore 
unable to attend school on a regular basis. Another two students attend the Autism 
Association one day per week to receive Applied Behavior Analysis Therapy. Where students 
are absent without reasonable cause parents are contacted and offered assistance to get 
their child to school.  
 

4. Learning Environment 
 

Culture and Vision 
The vision statement for our school was developed with staff many years ago and reviewed 
when the schools became IPS with a focus on the Aspire and Achieve Together statement 
that we adopted as a campus. This led to the Aspire program that promotes positive behavior 
and supports the faction token system. The statement is promoted in the primary school office 
and in the staffroom, on letterheads and in the newsletter visible to the whole community. 
 
The statement is enacted in our everyday practice with parents as valued partners in their 
child’s education, all staff appreciated for their strengths and given opportunities to use their 
talents across the school and the wider community respected for their expertise and 
contributions. It truly takes a village to nurture and grow a child. We are not content just to 
allow children to coast along, we encourage each and every child to achieve their potential 
with a holistic approach to their academic, social, emotional and physical needs and include 
family support and intervention as required. Staff are aware of the importance of creating and 
maintaining positive relationships with students, their peers and parents and this is a major 
focus for the school.  
 
Parents are made to feel welcome in our school and to speak with the teachers or with me at 
any time. We are willing to provide assistance to parents in any number of ways and have 
been known to drop children home when the parents are unable to pick them up, sit with them 
and complete online forms when they are not confident to do so or do not have access to the 
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internet, to phone them just to ask how they are going following a class visit in which they 
may have appeared upset or to offer the services of an external provider. 
 
Students are transitioned thoughtfully into our school with parents invited to attend a meeting 
prior to the student attending full time in order to gain a thorough understanding of the child 
through the completion of a planning matrix. The meetings generally take an hour and involve 
the classroom teacher and me. The parents’ opinions and knowledge of their child is valued 
through this process and together the plan is developed and strategies designed to support 
the child both at school and in the home. 
 
Parents are also supported in numerous ways when they experience difficulty catering for 
their child’s welfare due to the child’s non-compliance. We have assisted with showering, 
dressing students in school uniform when they arrive at school wrapped in a towel, cutting 
hair and nails, treating head lice, teaching children to toilet appropriately, to try different foods 
or drink water to name a few. In many instances the parents are extremely grateful as their 
child becomes used to the new experiences and eventually allows the parents to perform the 
tasks for them or they complete them themselves in the home environment. 
 
KidsMatter 
For the past five years we have adopted the KidsMatter initiative to support families and 
students with mental health and wellbeing. We use the KidsMatter framework to implement 
and monitor social emotional programs, develop strategies to draw our school community 
together, and to ensure early intervention for families and students. We use the PAThS 
program, explicitly teach protective behaviours and social skills according to continuum to 
ensure our students have the best possible chance of developing appropriate social skills and 
maintaining good mental health. We have a KidsMatter Action Team that meets once per 
term and consists of staff, parents and students from across the campus. There are a number 
of strategies that we employ to engage and educate parents in the school. Some of these 
activities include a parent walking group, Community Expo, Fathers’ Day activities, Books on 
Blankets, Walk to School Breakfast, Coffee chats, cricket afternoon activities and maintaining 
parent resources in the library. Hollie Syred is the KidsMatter coordinator for our school and 
attends community meetings along with the school chaplain where school representatives 
share ideas around the implementation of KidsMatter in their schools. 
 
Communication 
It is vital that communication between all members of the school community is open, 
informative and collaborative. This is achieved through my visible presence in the school and 
open door policy. Besides face to face communication and phone calls, email is used with 
staff and parents for newsletters and staff notices and general information. Paper copies of 
the newsletter are also distributed to the families that prefer that method of communication. 
Permission letters are sent home in paper form or emailed upon request.  ‘Connect’ is a new 
tool being used to communicate with staff and to store forms or information that staff may 
wish to access from home. Skoolbag and the campus website are other tools used to 
disseminate information to parents. All students are supplied with a communication book 
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which is written in daily by the class teacher and used by parents to give information to 
teachers. Just recently I have introduced text messaging for parents that wish to be informed 
when their child’s teacher is going to be absent and to let them know who will be replacing 
them so they can prepare their child for the change. This has been a cause for upset for the 
increasing number of children presenting at school who are highly anxious. 
 
Teacher Development School 
In 2015 our school was awarded the Distinction of becoming a Teacher Development School 
in the area of special needs and received funding to implement the project. Our brief is to 
support networks of schools across the state to build positive relationships with families with 
children with autism spectrum disorder (ASD) through the delivery of a national professional 
learning program called Positive Partnerships. I am a member of the Western Australian 
Planning Team and the Team Leader for the WA sector delivery team along with Kelly Barker, 
our early childhood specialist intervention teacher who is the coordinator for the project. We 
are also supported by three other WA team members who are trained to deliver the 
professional learning. Last year we supported three networks and over 24 schools to engage 
with the PL and implement a project within their schools.  
 
Our school has benefitted from our involvement in firstly the MSSD Distinctive Schools 
Project operating from 2013 through 2014 until TDS was awarded to us in 2015. The focus on 
supporting families with children with autism spectrum disorder highlighted the areas in which 
our school needed to improve. We reviewed the knowledge and understanding of our staff 
and audited the visual strategies teachers were using with students with ASD. As a result 
more than half of our teachers and a third of our education assistants have been able to 
access the Positive Partnerships professional learning program.  Strategies used in 
classrooms for supporting students with ASD have improved immensely with social stories 
used as a regular occurrence for preparing students to changes and new situations. Visual 
supports are used much more widely in classrooms and staff are wearing lanyards that 
contain visual supports to use with the children throughout the school. Understanding of an 
individual student’s sensory needs has improved with provision made within the program to 
accommodate these needs. The use of positive behavior support is well implemented across 
the school. 
 
School Community Satisfaction 
The survey was offered to parents and staff in 2015 in order to gain feedback regarding 
people’s perceptions of this school for our consideration. Whilst the uptake of participants in 
the survey was particularly good with the staff cohort, 46%, less than a quarter of the parents 
responded to the surveyed. It is to be noted that with the small numbers of completed surveys 
(10 parents and 12 staff), one respondent can have a significant impact on the results and 
this needs to be considered when making judgements about the results. 
 
The survey asks respondents to rate a number of positive statements against a scale of 1 – 
strongly disagree to 5 – strongly agree.  The lowest mean score for parents was 3.9 which is 
a pleasingly positive score with the staff lowest mean score 4.3 which is extremely positive.  
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Overall the results from both cohorts were extremely encouraging and affirmative of our 
current practices. 
 
We received only one negative rating (disagree) from a parent and given to the statement 
‘Teachers at this school provide students with useful feedback about their school work.’  
There was one negative rating (disagree) received from staff and was given to the statement 
‘Student behavior is well managed at this school.’ 
 
It is difficult to make recommendations based on the survey due to the overwhelmingly 
positive results other than to continue to review our practices and in particular our behaviour 
management policies and procedures. We have an increasingly diverse group of students 
and meeting their needs is always central to the delivery of our programs and we will continue 
to improve our knowledge, understanding and practices in this area through reflective 
practices including engaging in peer observations. 
 
 The full results from the survey are available on the USB drive under School 
Context/Reflection. 
 
Programs and Initiatives 
 
English and Numeracy 
The collaborative development of a whole school English and Numeracy policy has resulted 
in a more consistent approach across the year 1 – 6 students. The letters and sounds 
program has been identified as the evidenced based synthetic phonics program for teachers 
to use with the majority of their students. The Diana Rigg materials can also be used to 
supplement the teaching program. It is acknowledged that some or our students will not be 
able to learn using the phonics approach and require whole word learning programs such as 
the Bridge reading program and ‘Reading Our Way’ materials have recently been purchased 
to assist our students with Downs Syndrome to learn to read.  Direct instruction programs – 
Language for Learning and Reading Mastery have also been identified as evidenced based 
programs that are suitable to use with student with special learning needs. 
 
First Step Maths has been chosen as the most appropriate numeracy program for our 
students. The policy has suggested  timetables and activities that need to be incorporated 
into teaching and learning programs. The maths coordinator is currently investigating the 
suitability of a Direct Instruction Maths program which could be incorporated into our 
Numeracy Policy. 
Protective Behaviours and Promoting Alternative Thinking Srategies (PAThS) 
Hollie Syred, year one/two teacher, is the coordinator for our Protective Behaviours and 
PAThS program and is responsible for overseeing the implementation of the programs in 
classrooms. Hollie attends professional learning and then presents this to staff. She is in 
charge of ordering materials, providing resources for staff and keeping them abreast of 
developments and the new resources and where they can be located. Recently she assisted 
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all teachers to sign onto the Protective Behaviours’ Connect Community and showed them 
how to navigate around the site.  
 
Peer Massage 
This program is coordinated by a trained facilitator, Chris Flynn, one of our experienced 
education assistants. The children learn how to give each other kind, caring touch with the 
routines that are set to stories and led by Chris. By asking permission, children learn 
respectful boundaries and self-regulation. Givers and receivers feel more calm, focused, and 
friendly. This promotes social inclusion and peer bonding.  
 
Healthy Eating 
Healthy eating is encouraged through our cooking programs in classrooms and by inviting 
Food Sensations to present their interactive activities to teach basic nutrition once a year. The 
classrooms also promote Crunch and Sip, allowing students to drink water and eat healthy 
fruit or vegetable snacks during class. 
 
Swimming 
Year 1 – 6 students attend weekly swimming lessons at the local swimming pool. The lessons 
are specifically designed for students with special needs and taught by accredited teachers. 
Supplementary funding is sought from the P&C association each year to reduce the expense 
to parents to allow all students to participate in this essential program. The cost of transport is 
totally absorbed by the Centre. 
 
Riding for the Disabled (RDA) - Horse Riding Lessons 
Each semester six students are given the opportunity to attend weekly RDA lessons. The City 
of Rockingham is approached for KIDSPORT Vouchers and these are then completed by the 
school on behalf of parents to enable their child to receive $200 towards the cost of the 
lessons. Two education assistants accompany the students to the lessons. A bus is hired 
from the high school and driven by one of the two education assistants that have gained their 
bus driver’s licence to reduce costs to the parents. The students who attend these lessons 
benefit in many ways including improved self-esteem, increased community access, are able 
to develop a healthy attitude and knowledge with regards to these large animals and 
participate in their care. 
 
Schools Alive Choir 
The Schools Alive Choir is a collaboration between six education support centres from the 
Peel, Rockingham and Kwinana regions and is in its eighth year of operation. The choir is 
managed by a small number of education assistants from each of the participating schools 
and under the direction of the principals. Our school has six student participants and two 
education assistants that help run the choir. Once again a bus is sourced from the high 
school and driven by one of our drivers. The students practice together each week and then 
each term perform at one of the schools. They also perform at the Western Australian 
Government Schools Music Concert at the Mandurah Performing Arts Centre once a year and 
usually receive an invitation to sing at the Western Australian Education Support Principals 
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and Administrators’ Association (WAESPAA) annual conference. The troupe also performs at 
various local aged care facilities and annual events such as the Disability Expo. The children 
in the choir benefit from this opportunity to perform with their peers in situations that would not 
always be available to them if they were in a local school. I have seen students thrive in this 
situation and it has positively affected their behavior and feelings of self-worth.  
 
1, 2, 3 Magic 
This program is the classroom based behavior management program that is used across the 
campus. It is an extremely simple method for eliminating disruptive behavior and removes the 
long winded explanations and arguments that can be entered into when disciplining students.  
This is used in conjunction with our rewards programs and the whole school behaviour policy. 
 
Team Teach 
Team Teach is behavior management professional learning that all staff undertake and 
update every two years. It focusses on intervention strategies for behaviour management and 
also provides holds, escapes and restraints for when students’ behaviour escalates. This 
assists staff with common strategies and ways to support each other when managing student 
behavior. This program is endorsed by the Department of Education and is included as a 
strategy in our school behavior policy. 
 
National Quality Standard 
In collaboration with the primary school our staff have examined the standard and audited our 
own practices. A plan was developed in response to the areas we felt were not meeting the 
standard and a timeline has been developed for the completion of the plan. The junior play 
areas were identified as in need of upgrading and we have implemented a number of 
strategies to address this need already. Two trampolines have been sourced and installed on 
the junior oval. We have had playground markings installed on the pavement near EC6 and 
EC7 and also visual walking signs outside the rooms 1, 2 and 3. The primary school have 
installed two more buddy benches through the Better Buddies program in which we have 
been included and buddy stations are being set up in the quadrangle area. EC6 is 
responsible for providing extra activities each day on their verandah and FISH activities are 
organised by the chaplain on Wednesdays. 
 
Learning Support 
 
Individual Education Plans (IEP) 
All students are provided with an IEP each semester which is developed by the teacher in 
collaboration with parents, therapists and other professionals as requested. The IEP is written 
using SMART goals and in accordance with the school’s IEP policy. Parents are invited to 
collaborative meetings where the IEP is discussed and the planning matrix reviewed. The 
IEPs are organic documents and can be altered throughout the semester as required.  At the 
end of each semester teachers’ prepare a report based on the IEP and this is shared with 
parents through the learning journeys in term 2 and with a portfolio at the end of term 4. 
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Therapists 
Due to the increase in the number of students presenting in our school as non-verbal or with 
speech delay we have accessed the services of a speech therapist to assess our students as 
needed and to work with staff to upskill them. The speech therapist works one day per week 
across all classes assisting in a number of ways either planning strategies for individual 
students or working with groups of students modelling strategies to teachers. The therapist 
has also presented very useful professional learning for staff. 
 
We have also accessed the services of a highly skilled behavior therapist who has been 
invaluable in working with a number of our more challenging students. She is able to work 
with both teachers and education assistants modelling strategies and developing plans for 
individual students.  
 
With the increase in the number of therapists involved with our students we are reviewing our 
management of the outside therapists and considering the best way to collaborate with them 
so that we are all working on the same goals and not at cross purposes.  
 
Attendance Raffle 
In order to encourage students to attend school more regularly students who are at school 
each day receive a raffle ticket and once a week two tickets are drawn with winners receiving 
a $1 voucher for the canteen. The winners are announced in the newsletter so that this may 
also encourage parents to send their children to school. 
 
Yippee Lunch 
Students are encouraged to exhibit the 6 Bees, (school values) and are awarded a Gold letter 
which is sent home to acknowledge positive behaviour and also entitles the recipient to a 
name in the draw for a lunch with the principal at the end of term. One winner is drawn each 
fortnight and displayed in the life skills window with five hard working students invited to a 
healthy Subway lunch with the principal at the end of each term. 
 
Chaplain 
We have recently just appointed a chaplain following a break from the service since the 
beginning of this year. We are looking forward to Chris providing much needed support to 
individuals and their families. We would expect Chris to instigate the Rainbows program with 
our students who benefit from the grief and loss program that is suitable for all of our 
students. 
 
Partnerships 
 
Peron Education Support Alliance (PESA) 
This alliance was formed a number of years ago when the local education support centres 
investigated the possibility of offering early intervention programs to students in kindergarten 
and pre-primary. The alliance continues to serve the education support centres and schools 
in the Rockingham and Kwinana area. We provide collegiate support to each other as well as 
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providing a collaborative approach to transition and organising professional learning to suit 
our needs. Our staff benefit from workshops we run for all staff and include activities such as 
moderation, peer observation and sharing of ideas with regards to the use of technology in 
our schools. This year we are conducting a conference for our education assistants  on the 
term 3 school development day. 
 
Education Support South Network (ESSN) 
Our school is aligned with ESSN and I attend the leader’s meetings which are held twice a 
term. The ESSN provides collegiate support and information regarding changes to 
department policy and requirements. The ESSN provides a forum for schools to enhance their 
reputation by publishing a newsletter each term and publishing this on the ESSN website. I 
always make sure our school has an article in each newsletter. The ESSN also organises a 
conference for its member’s staff on one of the agreed school development days. 
 
Rockingham Rotary Club 
This club has been a valuable supporter of our school both financially and through their 
opportunity to recognise staff for their valuable input. The club has supported our families for  
a number of years by providing funds to support our students to attend camp at no cost to 
families. The club also supported my endorsement of recognition of the valuable input from 
my registrar in our successes.  
 
Educational Institutions 
We are approached regularly by educational institutions including Challenger TAFE to accept 
students completing their Certificate III or IV Education Assistant (Special Needs). Students 
also approach us when completing their certificates for other institutions such as Fast Track 
which require students to source their own placements. We also accept teachers completing 
their practicums in special needs through Notre Dame and Murdoch Universities. The 
supervisors at these institutions have voiced their pleasure at having their students at our 
school where they know they will be given every opportunity to have a wide range of 
experiences in a supported environment.  
 
We have recently implemented a new policy that restricts our student placements so that 
parents of children attending our centre or the primary school are not accepted. This came 
about as a result of a couple of incidents where by the students were struggling to complete 
their placement to the satisfaction of the supervising teacher. A disappointed student placed 
in this situation can potentially harm the reputation of the class teacher and the school in 
general.  
 

5. Sustainability  
The school processes are sustainable as practices considered necessary for the ongoing 
successful attainment of outcomes are included in school policy.  
 
At the beginning of each year we ask the question ‘What works well’ and ‘Even better if’. This 
results in ideas that we pursue to improve the school. Over the past few years we have 
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looked at ‘Even Better If’ suggestions - one idea was that we could support parents more 
effectively and engage them more effectively and the second idea was to build an early 
childhood building containing toilets. The over whelming success of the Rockingham Special 
Families group has been a direct result from this process and could not be a better support 
for our parents that outreaches to many other needy parents. Our building project is currently 
undergoing scrutiny and looks like it will be fully funded by the department which is quite 
amazing. Hallelujah!  
 
The Business Plan and yearly operational plans are developed as required and other plans 
are reviewed as necessary and altered as required. 
 
Staff Leadership 
I look for areas that staff can lead and support their leadership wherever possible.  Recently 
the education support assistant that supports students in the Schools Alive choir was able to 
lead the campus in a unison song at assembly. Another education assistant is very keen to 
seek funding for school initiatives from outside sources. She has been successful in securing 
the funding from the Rotary Club of Rockingham for our school camps and recently applied 
for a grant for play equipment and sensory furniture from the Disabled Children’s Foundation. 
We are awaiting the outcome of this application. 
 
Teachers have a number of opportunities to lead in our school. Kelly Barker is the coordinator 
of the Teacher Development School project and Hollie Syred is coordinator of the Protective 
Behaviours and PAThS program within the school. Kate Lilley took control of the school camp 
and Andrew Sleigh liaises with the other education support centres to organise the beach 
carnival each year. Kelly Barker and Hollie Syred were also able to take up the position of 
principal for two weeks each last year when I was on long service leave.  
 

6. Cluster Performance 
A positive and supportive relationship exists between our school and the primary school. We 
aim to collaborate on as many initiatives and events as possible. The two Principals meet 
regularly to discuss campus issues or concerns, to collaborate on resourcing or professional 
learning, and support each other in our complex roles. As Independent Public Schools, we 
share a Campus Board with representation of staff and parents of both schools. The current 
Board Chair is one of our parents. This does present some challenges as he is not well-
known among the primary school’s parent community. We recognise this and aim to address 
this through raising the visibility of all our Campus Board members by providing them with 
badges identifying them as Board Members, and putting a profile in both school’s newsletters 
which includes their photo. We aim to have the Board Chair talk at an assembly each term to 
raise his profile within both schools.   
 
We have a shared Parents & Citizens Association with parents welcomed across the campus. 
While there is only a small core of committed parents that come to regular meetings, there is 
a balance of parents from both schools that attend. All fundraising and events are organised 
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across the campus including school discos, fun runs, dress up days, cake stalls, and Mothers’ 
and Fathers’ Day stalls.   
 
Students from across the campus attend our fortnightly assemblies. Honour certificates are 
presented to students from all classes. We are included in the ‘Home Reading’ reward 
program and some students access Mathletics through the primary school’s site licence. One 
of our Year 6 students is a member of the Student Leadership group. The two Principals 
alternate assemblies in presenting the Principal address and awarding Honour Certificates 
and the ‘Aussie of the Month’ awards. All students engage in whole school events including 
sports carnivals, Book Week activities, ANZAC Service, National Simultaneous Storytime, 
NAIDOC celebrations, Music: Count Us In, Christmas Concert, Presentation and Graduation 
Assemblies, Graduation Dinner, fundraising and dress-up days.   
 
We are a KidsMatter school and this is a shared initiative across the campus. The KidsMatter 
Action Team has representatives from both schools to guide and build positive partnerships 
with our whole campus community. The Alannah and Madeline Foundation “Better Buddies” 
program is also implemented across the campus. The FiSH philosophy was initiated in our 
school and is now enjoyed by all students in both schools. Staff from both schools plan and 
manage FiSH activities during break times. Student leaders also provide lunchtime activities 
across the campus.  
 
We have a policy of reverse integration across the campus where primary students can spend 
time in our classrooms and students from our school can access primary classes to support 
their learning needs. Staff in both schools help each other when dealing with challenging 
children. The co-location of our schools on one site makes this an easy, seamless process. 
The primary school supports us by accepting enrolments of siblings of students attending our 
school from families outside the local intake area. Students in years 1 - 6 access the primary 
specialist Music and Physical Education programs each week. This adds value to our learning 
programs as well as providing our teachers with DOTT. This particularly benefits those 
students who will be transitioning to the primary school in the near future. Several of our 
students have represented the campus at Interschool Sports Carnivals and choir 
performances.   
 
We share all facilities including the library, undercover area, heritage room, music room, and 
staffroom. In 2016, the primary school swapped a Pre-Primary classroom with our classroom 
to better accommodate both of the schools’ class configuration. This was of mutual benefit for 
our school and the primary school. The cleaners and the gardener are shared resources that 
both schools manage. All teachers across the campus complete playground duty which is a 
great opportunity for staff to connect with students in both schools.  
 
Wherever possible, we organise opportunities for shared professional learning for staff of our 
school and the primary school. Workshops have included professional learning in National 
Quality Standards and ‘1-2-3 Magic’ Behaviour Management. This ensures a consistent 
approach across the campus.  At the start of this year, we had a combined School 
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Development Day and invited a speaker to provide professional learning in building 
exceptional teams and positive school culture. As a Teacher Development School in the area 
of autism we are available to support the primary school teachers to develop strategies for 
working with students with ASD.  
 
The ‘Staff Wellbeing’ program includes both our schools. The primary school Wellbeing 
Leader sends out weekly emails on wellbeing and mindfulness, and provides staff with 
engaging tasks and fun games to build positive mental health. Currently, we have all of our 
staff engaged in teams competing in the ‘Global Corporate Challenge’. Birthdays are 
celebrated for all campus staff during Afternoon Recess. We share a staffroom and have 
introduced a ‘Staff Appreciation’ acknowledgement program where staff of either school can 
recognise another staff member’s support or good deed. Affirmations are read aloud during 
Wednesday afternoon recess.  Where possible we organise staff activities that are inclusive 
of all staff.  


